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Abstract  

The study examines Covid 19 Pandemic Era: A Shift in Pedagogical Approach as a means in 
Improving Children Learning in Today’s Classroom. The early years of a child’s life are critical; 
these years determine the children surviving and thriving in life, and laid the foundations for their 
learning and holistic development. It is during the early years that children develop the cognitive, 
physical, social and emotional skills that they need to succeed in life. These early experiences are 
primarily determined by supportive family and early childhood educators, proper nutrition and 
health care, learning opportunities, which in turn are dependent on enabling policies and 
investments for young children and families. Pedagogy also is an important part of education and 
the recent role it plays show we can't but count on more utilization such as new pedagogy in daily 
class activities most especially in educating and training young children, most importantly due to the 
pandemic that struck the world as school and other part of the society now call and use contactless 
mediums in our dealings, one of which is the opportunity provided by some new pedagogies. This 
paper therefore addresses Covid 19 Pandemic Era: A Shift in Pedagogical Approach as a Means of 
Improving Children Learning in Today’s Classroom. This paper covers some new pedagogies that 
promote more effective learning, reduce contact between teacher and learners, and among learner. 
It was recommended that there should be introduction of different innovative approach to explain 
the content to learners. It is a teacher who plays a vital part in pupils’ success. So, it becomes the 
duty of a teacher to take a step towards accepting modern methods of teaching in teaching pupils. 

 
Introduction  

The early years of a child’s life are critical, these years determine the child’s surviving and 
thriving in life, and laid the foundations for her/ his learning and holistic development. During the 
early years that children develop the cognitive, physical, social and emotional skills that they need 



 
 
 

 

 

 KWASU International Journal of Education (KIJE) Vol. 4 Number 1, March 2022 
 

KWASU International Journal of Education 2022. All Rights Reserved. Website: https://www.kije.com.ng  
 

232 
 
 

to succeed in life. These early experiences are largely determined by supportive family and early 
childhood educators, proper nutrition and health care, learning opportunities, which in turn are 
dependent on enabling policies and investments for young children and families. In the last 
decade, a shift to greater societal reliance on technology as a result of Covid-19 Virus has 
mandated that young children’s educators emphasize the use of technology as a play-based tool 
to tune into children’s learning and cognitive engagement (Arnott, Palaiologou, & Gray, 2018; 
DeCoito &Richardson, 2018; Fleer, 2018).  

The inescapable fact that digital technology is increasingly present within family life, and 
the reality that many young children are interacting with apps and high-tech toys, has driven 
early childhood education policy and research to unpack this for preschool teachers (Early 
Childhood Australia, 2018).  

In March of 2020, most countries had to close all schools due to corona virus (COVID-
19) school was closed down, classes moved online and remained closed for the rest of the 
academic year, teachers had to discontinue teaching in schools. As an alternative to pupil 
teaching, it was suggested that pupil teachers should observe videos of early childhood 
classrooms and present lessons to pupils online. The outbreak of COVID-19 Pandemic across 
the world has profoundly altered almost all aspects of life, including education, young children 
in homes and schools, thelives of pre-service and in-service teachers, and the work of preschool 
teachers and Nigeria has not been an exception to these changes. The difficulty of handling the 
outbreak from spreading more widely has made world leaders develop super-strict rules so that 
the chain of the spread of COVID-19 can be broken.  

Some standards that the World Health Organization (2019) has recommended, such as 
social distancing and physical distancing, have created difficult choices for each country to 
implement. In Indonesia, “large-scale social restrictions” were adopted in March 2020 due to the 
increasing number of people infected with COVID-19. These were other regulations followed 
these in the form of working from home for workers, praying from home, and homeschooling 
for pupils ranging from the early childhood education level to higher education. According to 
the United Nations Educational, Scientific and Cultural Organization (2020), as many as 
1,186,127,211 learners were affected across the globe, or about 67.7% of the total enrolled 
learners from 144 country-wide closures, and nations had to change their learning systems due 
to COVID-19.  

Changes in learning systems force schools to implement distance education or online 
learning, e-learning, distance education, correspondence education, external studies, flexible 
learning, and massive open online courses (MOOCs). The same conditions and rules apply in the 
United States. According to the Centers for Disease Control and Prevention (2020), e-learning 
plans have been implemented, including digital and distance learning options, as feasible and 
appropriate to ensure the continuity of education for pupils during the COVID-19 pandemic.  

A report from The World Bank (2020) stated that several countries had implemented 
different learning systems as physical schools were closed due to COVID-19. For example, in early 
February 2020, China implemented an online learning system by holding simultaneous online 
learning exercises to ensure that learning for pupils was not interrupted. In Bulgaria, in early April 
2020, the Ministry of Education and Science launched an e-learning system. In Finland, on account 
of school closures, instruction and guidance for pupils have been implemented by 
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distance learning, digital learning environments and solutions and, where necessary, independent 
learning. Several ways to support e-learning have been found that including creating an e-
Content Repository, which publishes materials of pedagogical specialists for working in e-
learning environments.  

However, given the preschool context of the current study, amidst the varying play-based 
pedagogical practices in young children’s education, the use of technology for preschoolers’ science 
engagement remains rarely undertaken. The concept of early education lays emphasis on the fact that 
education should start as early as possible, this one being linked either to the preparation for a better 
understanding role in young children education, by parents or other persons that educate him, either 
to his enrolment in a kindergarten at the age of two. The second concept is more complex and rich in 
meanings, expresses the fact that early childhood education is a main domain, which should be 
described in multi-disciplinary way. In connection with this meaning of the term, concepts as child 
care, early childhood, and educational care for development are used.  

According to Stephanie (2015) Pedagogy relates to the “how”, or practice of educating. 
It refers to, “that set of instructional techniques and strategies which enable learning to take 
place and provide opportunities for the acquisition of knowledge, skills, attitudes and 
dispositions within a particular social and material context. It refers to the interactive process 
between teacher and learner and to the learning environment” (Siraj-Blatchford et al. 2002). It 
concerns the “how” of adult and child interaction, whilst recognising that how children learn and 
develop at this stage is not just subject to what is intended to be taught, but it is also of particular 
importance how it is facilitated.  

International studies recognise that children’s capabilities are shaped by the quality and 
range of early experiences and interactions in both the home and ECEC environment. 
Experiences of young children in ECEC settings are defined by process quality. Process quality 
refers to the nature of the pedagogical interactions between ECEC staff and children, as well as 
interactions between peers, and with their environment. Research has shown these interactions 
and experiences are one of the most significant factors explaining the effects of care and early 
education on children’s learning and development (Stephanie, 2015)  

Pedagogical practice has been identified as a critical factor of pre-school children’s 
learning and developmental achievements so this study aims to investigate current pre-school 
practice and to explore what should be done in the future. Quality pre-school education in the 
literature indicates the importance of teaching by using Learner-Centered Pedagogy. By 
definition, learner-centered pedagogy, also known as child centered learning, is a learning that 
mainly focuses on the needs and interests of the learners rather than those of other involved 
parties such as administrators and teachers in the education system (Al-Zu'be, 2013, Herbert, 
2004, O’Sullivan, 2004). In this approach, the teacher is placed to facilitate the learning, and to 
focus on the needs, interests, and learning styles of the pupils. Previous studies indicate that the 
lack of pedagogical skills of teachers who work with young children is closely associated with 
children’s delay in achievement of developmental goals and milestones and causes serious 
disadvantage in their future work and careers (Herbert, 2004, Sylva et al., 2003, Wood, 2004).  

Learner-centered curricula have long been established in the education systems of the West, 
and have become increasingly desired in developing countries transitioning to democracy (Herbert, 
2004, Mtika and Gates, 2010, O’Sullivan, 2004). According to Herbert (2004) “learner- 
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centered pedagogy becomes instantly appealing because it carries the promise of intellectual 
liberation from oppressive traditional approaches”. Dewey considered education as a powerful 
agent of societal transformation; his model of education highlighted individualized learning 
based on active participation and empirical problem-solving (Dewey, 2004)/1916. Dewey’s 
highlighted his views and interests in a democratic education, i.e a deeper perception must focus 
on the freedom to act as the only means of self-realization available to the individual in a school 
or classroom context.  

On the other hand, Vygotsky’s major contributions to today’s pedagogical practice are 
his epistemological views on the nature of human knowledge and influential factors which 
determine its acquisition (Vygotsky, 1997). The central concept of Vygotskian social 
constructivism relevant to the present pedagogy is his claim that an individual’s knowledge is 
not transmitted from one person to another (Tracey and Morrow, 2012), but rather it is actively 
constructed or rather, co-constructed through interactions among learners within a defined 
sociocultural context (Bell, 2011, Tracey and Morrow, 2012, Wertsch, 1991, Vygotsky, 1978). 
In other words, knowledge is not external to the learner and awaiting detection by her or/him; 
rather, knowledge “is created through a process of new information interacting with the prior 
knowledge and experiences of learners” (duPlessis &Muzaffar, 2010). From this perspective, 
knowledge needs to be engaged rather than “delivered” or “transmitted”.  

Herbert (2004) asserts that the common aspects to both Dewey’s and Vygotsky’s approaches 
is heavy emphasis on learner-centredness, as well as the promotion of active knowledge attainment 
through exploration, discovery, and reflection rather than passive absorption of facts and skills 
through rote learning and drilling. Hence, today’s pedagogies based on Dewey’s and Vygotsky’s 
ideas are “often referred to as learner-based and learner-paced, the latter highlighting the need to 
tailor instruction to the specific strengths and weaknesses of each individual learner” (Herbert, 
2004). That means each person learns differently, hence an individual child’s achievement should 
not be compared to that of other children, but only can be assessed in terms of his/ her own 
individual progress such as the use of standardized tests (Al-Zu'be, 2013). 

 
Pedagogy and its Forms  

According to Learning Portal (2021) Pedagogy refers to the “interactions between 
teachers, pupils, and the learning environment and the learning tasks.” This broad term includes 
how teachers and pupils relate together as well as the instructional approaches implemented in 
the classroom. Pedagogical approaches are often placed on a spectrum from teacher-centered to 
learner-centered pedagogy; though these two approaches may seem contradictory, they can often 
complement each other in the realisation of educational goals for example, a teacher-centered 
approach may be useful to introduce a new theme, while a learner-centered approach may be 
necessary to allow pupils to explore these ideas and develop a deeper understanding. 

 
Teacher-Centered Pedagogy: Teacher-centered pedagogy positions the teacher at the centre of 
the learning process and typically relies on methods such as whole-class lecture, rote 
memorization, and chorus answers (i.e., call-and-response). This approach is often criticized, 
especially when pupils complete only lower-order tasks and are afraid of the teacher. However, 
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whole-class teaching can be effective when teachers frequently ask pupils to explain and 
elaborate key ideas, rather than merely lecture. 

 
Learner-Centered Pedagogy: This pedagogical approach has many associated terms (e.g., 
constructivist, pupil-centered, participatory, active), but generally draws on learning theories 
suggesting learners should play an active role in the learning process. Pupils therefore use prior 
knowledge and new experiences to create knowledge. The teacher facilitates this process, but 
also creates and structures the conditions for learning. Considerable research and advocacy has 
promoted learner-centered pedagogy in recent years for economic, cognitive, and political 
reasons. Some research suggests this approach can be very effective but it is also difficult to 
measure consistently. It is often challenging for teachers to shift from teacher-centered pedagogy 
to learner-centered pedagogy, and so considerable support may be needed if this is an important 
goal for a given education system. 

 
Learning-Centered Pedagogy: “Learning-centered pedagogy” is a relatively new term that 
acknowledges both learner-centered and teacher-centered pedagogy can be effective, but 
teachers must consider the local context, including the number of pupils in the class, the physical 
environment, the availability of teaching and learning materials, etc. It suggests that teachers 
should be flexible and carefully adapt their pedagogical approaches based upon the school 
environment. 

 
Meaning and Nature of Pre-school  

A pre-school, also known as nursery school, Preschool school, or play school, is an 
educational establishment or learning space offering early childhood education to children 
before they begin compulsory education at primary school. It may be publicly or privately 
operated, and may be subsidized from public funds. Preschool is an early childhood program in 
which children combine learning with play in a program run by professionally trained adults. 
Children are most commonly enrolled in preschool between the ages of three and five, though 
those as young as two can attend some schools. Preschools are different from traditional day 
care in that their emphasis is learning and development rather than enabling parents to work or 
pursue other activities (Encyclopedia of Children’s Health, 2021).  

According to the Encyclopedia (2019), Preschool is an early childhood program in which 
children combine learning to play in a program run by professionally trained adults. Children are 
most commonly enrolled in preschool between the ages of three and five, though those as young as 
two can attend some schools. Preschools are different from traditional day care in that their emphasis 
is learning and development rather than enabling parents to work or pursue other activities. 
Preschool may be privately owned and operate as for profits, independent, non-profits, and programs 
sponsored by religious organizations and maintain an educational philosophy in accord with the 
parent institution. Though the margin is small, private preschools still claimed the majority of total 
preschool enrollment. The educational quality of private preschools varies from program to program. 
Regulation is primarily by state child care agencies, but the arrangement varies from state to state 
(ESSLE, 2020). As a result of federal government policy on at least a year compulsory preschool 
education, a growing number of states have started to fund preschool 
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programs offered at public schools, called Preschool programs. They may be administered by the 
local school board or by an independent body form by the school. Preschool types in Nigeria as 
prescribed in the national minimum (NMS, 2004) standards for IECD implementation in Nigeria 
are as follows: Day Care/crèche (for ages 0-2 years), Pre-nursery/Play group; (ages 3-4 years), 
Nursery/Kindergarten (ages 3-5 years). These may exist together or independently. They may 
also be home based, centre based, or mobile.  

According to Encyclopaedia Social Sciences and the Law Education (2020), Preschool is 
an early childhood program in which children combine learning with play in a program run by 
professionally trained adults. Children are most commonly enrolled in preschool between the 
ages of one and five, though those that are younger can attend. Preschools are more than 
traditional day care, in preschool, emphasis is on learning and development rather than enabling 
parents to work or pursue other activities. 

 
Common pedagogical approaches in Early Childhood Education  

Scholars in the field of early childhood education are still debating the inclusion of 
digital technologies in play-based pedagogy and our understanding of digital play in early 
childhood education is still developing. Technology, digital media and popular culture form an 
important aspect of young children's life-worlds in contemporary post-industrial societies. A 
problem for early childhood educators is how to most effectively integrate these aspects of 
children's life-worlds into the provision of play-based learning. Traditionally, research has 
considered barriers to teacher uptake of technologies in the early years, or teacher beliefs and 
attitudes about using technologies with young children. An alternative perspective focuses on 
children's play as the foundation for early childhood curriculum provision and argues that what 
is needed instead are "new" concepts of play more appropriate for explaining children's 
contemporary play experiences in post-industrial societies. Although early childhood education 
teachers' are competent users of digital technologies in their personal lives and the classrooms 
have been digitalised to a large extent, the teachers are still hesitant in embedding these in their 
curriculum practices (Fayiz, 2016; Ioanna 2016 &Susan 2016).  

There has been development of a pedagogy that enables young children to learn in 
developmentally appropriate play-based and pupil-focused environments (Sandra, 2016).) 
Incorporation of digital technology into pedagogical practices has been seen in early childhood 
education (ECE).Teachers incorporated digital storytelling in their classrooms to enhance learning. 
The results emphasis on specific points may assist teachers, parents, educational researchers and 
education policy-makers in using technological tools in young children's learning environments 
(Pelin, 2016). A further area worthy of investigation involves the role of content in early childhood 
education, specifically the relationship between content, context and pedagogy. Digital literacy is an 
important aspect to consider within teacher education as a way to address twenty-first century 
learner needs, particularly in early childhood contexts where developmental concerns should be 
paramount in making instructional design decisions (Lee, 2017). A nature-based social-emotional 
approach to supporting young children's holistic development that can be applied in a range of early 
childhood settings from forest kindergartens and nature-based preschools to more traditional centre-
based early childhood programs. "The Social-Emotional and Environmental Education Development 
(SEED) Framework" blends early childhood education, 
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environmental education, and social emotional development through the integration of best 
practice (Deborah, 2016). 

 
Traditional Teaching Methods  

The traditional methods of teaching are still prevalent in most parts of our nation. In 
educational institutions, teachers are the only source to gain information. Teachers explain the 
concept to the learners with the use of blackboard and chalk. They write all the contents on the 
blackboard and ask the students to note it down in their notebooks and memorize and recite the 
notes (Eduvoice, 2021). 

 
Advantages of Traditional Teaching Methods  

Traditional teaching methods have many advantages: Traditional teaching methods, i.e., 
classroom-based teaching, is not as expensive as modern teaching methods. So, the rural areas 
can practice it with no stress of finance; In traditional methods of teaching, pupils and teachers 
form strong bonds, and they interact more than modern teaching methods; Discipline can be 
maintained better in traditional teaching settings than in modern ways of teaching; There are 
some subjects such as physics, chemistry, and mathematics that need a blackboard explanation 
and can be understood well when explaining on a blackboard; Technical knowledge is not 
needed in traditional teaching methods like modern teaching methods require a more specialized 
approach; Unlike modern teaching methods, traditional teaching methods do not harm the eyes 
of pupils (Eduvoice, 2021). 

 
Game Based Learning as Innovative Teaching Approach  

Taking into account the fact that games represent a main aspect of children specific 
trajectory of development, it is time to reconsider game influence. Starting from traditional 
games, as they are understood, also digital games can have their contribution to the child's 
education and evolution. When the game is used in education, it gets significant psycho- 
pedagogical functions, ensuring an active participation of children in learning process. Actually 
games can be used in education, bringing added value to educational practice. Game Based 
Learning (GBL) is an innovative approach, and the studies in the field of GBL show a clear 
relation between playing digital games and learning. A number of several reasons have been 
argued in favor of digital games as learning tools, with the more cited argument being that they 
can enhance pupils’ motivation towards learning because of their engaging nature. Indeed, 
digital games can provide challenging experiences that promote the intrinsic satisfaction of the 
players, keeping them engaged and motivated. 

 
Play-Based Learning  

Play-based learning is a fundamental concept for explaining how children in their early years 
learn and develop. The efficacy of a pedagogical practice and approach is linked to how well it 
facilitates play in the learning environment. A further dimension of this notion examines the forms 
of play used and which are found to be most effective in helping children to learn and develop. 
Traditionally, free play, that is, activities that are initiated and freely chosen by the child, and 
sustained without adult interference, is perceived as the purest form of play and is most highly 
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valued by early year’s practitioners, especially in ECEC systems with socio-pedagogic traditions 
(Walsh et al., 2010).  

However, research by Sylva (1984) demonstrates that some activities are more engaging 
and stimulating for children (e.g. art, puzzles and games, constructional materials) than others 
(e.g. dough, sand and dressing up). Play has been found to contribute to a child’s development 
most when it is regarded as meaningful. Meaningful play is seen as a medium for learning when 
“play opportunities offered to children are playful and engaging to them” (Stephen, 2010: pp.4). 
It is thus worth differentiating between unguided and guided free play. Unguided free play is 
found to be far less effective in stimulating early learning than guided free play.  

 
Delivering Pupils’ Teaching Online  

The following sections describe the different phases of planning, implementation, and 
reflection in redesigning the process for the practicum for the pupil teachers. Many problem-
solving skills are required for any teacher educators, whether they are teaching online or in face-
to-face classes. With no other option but to offer courses online due to recent school closures in 
the USA as a result of COVID-19, teachers decided to take a new path and design an online 
course for the pupil practicum which was required to teach in 2020.  

 
Advantages of Modern Pedagogical Approach  

Modern pedagogical approach has many advantages: Unlike traditional teaching 
methods, modern teaching methods are more interactive and keep pupils intact. It maintains the 
interest of pupils by animations and videos; the visual medium is way better than any other 
medium to give instructions. It helps to memorize the concept fast and for a more extended 
period than reading; Modern teaching methods are less time-consuming. Teachers take less time 
to cover the syllabus. Writing on the blackboard is not required; Blackboard explanation of 
content is less explanatory than a representation of videos and animations used in the modern 
teaching methods (Eduvoice, 2021). 

 
Conclusion  

After a detailed study of different pedagogical approach, it is difficult to select which 
pedagogical way of teaching is better, both traditional teaching methods and modern teaching 
methods have their pros and cons. They are similar but also different from each other. Modern 
teaching methods should consider conventional methods of teaching as its base and teachers 
should not neglect it completely while incorporating the new ones. However, modern teaching 
methods are suitable for the current century to cope up with surroundings and recent happenings 
in the environments. While technology undoubtedly has changed education, many educators opt 
to use a more traditional, low tech approach to learning. Most pedagogical approach requires a 
physical presence and interaction between the educator and the pupils. Additionally, some 
research has shown that low-tech classrooms may boost learning. For example, pupils who take 
handwritten notes have better recall than pupils who take typed notes.  

Another downside of technology in the classroom may be that pupils exposed to spell 
check and autocorrect features at an earlier age may be weaker in spelling and writing skills. 
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Ultimately, tailoring the learning experience to different types of learners is incredibly 
important, and sometimes pupils work better with a low-tech approach. As the primary teaching 
strategy under the teacher-centered approach, direct instruction utilizes passive learning, or the 
idea that pupils can learn what they need to through listening and watching very precise 
instruction. Teachers and caregivers act as the sole supplier of knowledge, and under the direct 
instruction model, teachers often utilize systematic, scripted lesson plans. Direct instruction 
programs include exactly what the teacher should say, and activities that pupils should complete, 
for every minute of the lesson. Because it does not include pupil preferences or give them 
opportunities for hands-on or alternative types of learning, direct instruction is extremely 
teacher-centered. It’s also fairly low-tech, often relying on the use of textbooks and workbooks 
instead of computers. The new ways of teaching make pupils more productive and encourage 
them to collaborate. Both methods are effective but which will be done during this time is the 
question, and clearly, the importance of modern teaching methods can be felt clearly. 

 
Recommendations  

The COVID-19 pandemic has exacerbated social inequalities, inequity and exclusion, 
while paradoxically presenting an opportunity to strengthen social relations, guided by solidarity 
and collaboration in pursuit of the common good, and also by responsibility for the care of 
others, as an essential dimension of one’s own care and survival. The current crisis has given 
new meaning to educational system globally, it is highly recommended that:  

i. The introduction of different innovative approach to explain the content to learners is the 
responsibility of teachers to teach pupils with suitable and modern methods. It is a teacher 
who plays a vital part in pupils’ success. So, it becomes the duty of a teacher to take a step 
towards accepting modern methods of teaching in teaching pupils.  

ii. To provide a sound education, there should be an amalgamation of a skilled teacher and 
innovative ways of teaching, so that pupils’ will be ready with not only theoretical knowledge 
but also with practical experience of subjects to face the world and compete against their 
competitors.  

iii. Further studies and research into the success or otherwise of this sudden migration from 
traditional face-to-face teaching to online education is therefore recommended as this will 
provide the necessary data and findings on how effective this sudden change has been to 
students. 

 
References  

Ableser, J. (2003). Elementary teachers' attitudes, perceptions and practices towards the 
implementation of a violence-prevention curriculum. Journal of School Violence, 2, 81-
100. 2.  

Ableser, J. (2003). Elementary teachers' attitudes, perceptions and practices towards the 
implementation of a violence-prevention curriculum. Journal of School Violence, 2, 81-
100.  

Al-Zu'be, A. F. M. (2013). The difference between the learner-centered approach and the 
teacher-centered approach in teaching English as a foreign language. Educational 
Research International, 2, 24-31. 



 
 
 

 

 

 KWASU International Journal of Education (KIJE) Vol. 4 Number 1, March 2022 
 

KWASU International Journal of Education 2022. All Rights Reserved. Website: https://www.kije.com.ng  
 

240 
 
 

Barnett, W. S. & Frede, E. (2010). The promise of preschool: Why we need early education for 
all. American Educator, 34, 21-40.  

Barnett, W. S. &Frede, E. (2010). The promise of preschool: Why we need early education for 
all. American Educator, 34, 21-40. Bell, B. (2011). Theorizing teaching in secondary 
classrooms: Understanding our practice from a sociocultural perspective, New York.  

Bartlett, L. & Mogusu, E. (2013). Teachers’ understandings and implementation of learner-
centered pedagogy. In: Vavrus, F. & Bartlett, L. (eds.) Teaching in tension international 
pedagogies, national policies, and teachers’ practices in Tanzania. Rotterdam: SENSE.  

Bell, B. (2011). Theorizing teaching in secondary classrooms: Understanding our practice from 
a sociocultural perspective, New York, NY, Routledge.  

Chen, J., & Chang, C. (2006). Using computers in early childhood classrooms: Teachers’ 
attitudes, skills and practices. Journal of Early Childhood Research, 4(2), 169–188.  

Dewey, J. (2004). Democracy and education: An introduction to the philosophy of education, 
Delhi, Aakar Books.  

Duplessis, J. & Muzaffar, I. (2010). Professional learning communities in the teachers’ college: 
A resource for teacher educators. EQUIP 1. Washington, DC: USAID/American 
Institutes for Research. Available: http://www.equip123.net/docs/e1-PLCResource.pdf. 
Accessed on 23rd July, 2014.  

Eduvoice (2021), Modern Teaching Methods – It’s Time for the Change posted on by Sujata 
Mehta. https://eduvoice.in/modern-teaching-methods/  

Edwards, S., Mantilla, A., Henderson, M., Nolan, A., Skouteris, H., & Plowman, L. (2018). 
Teacher practices for building young children’s concepts of the internet through play-
based learning. Educational Practice and Theory, 40(1), 29–50.  

Fedynich, L. V. (2014). Teaching beyond the classroom walls: The pros and cons of cyber 
learning. Journal of Instructional 
Pedagogies, 13, 1.https://www.aabri.com/manuscripts/131701.pdf.  

Herbert, B. N. (2004). Mis-constructing knowledge: The case of learner-centred pedagogy in 
South Africa. Prospects, 34, 249-265.  

Hrastinski,S. (2008). Asynchronous and synchronous e-learning. EDUCAUSE Quarterly, 4. 
https://er.educause.edu/articles/2008/11/asynchronous-and-synchronouselearning. 

 
Ignasia M., Linda M., Beverley B., (2016) Pedagogical Practices in Early Childhood Education 

and Care in Tanzania: Policy and Practices. 
https://files.eric.ed.gov/fulltext/EJ1122631.pdf  

Isaacs, B. (2010). Bringing the Montessori approach to your early years practice, New York, 
NY, Routledge.  

Johnson, A. V., La Paro, J., & Crosby, D. A. (2017). Early practicum experiences: Preservice 
early childhood pupils’ perceptions and sense of efficacy. Early Childhood Education 
Journal, 45, 229–236.  

Kalogiannakis, M. (2010). Training with ICT for ICT from the trainer’s perspective. A local 
ICT teacher training experience. Education and Information Technologies, 15(1), 3–17.  

Kerry, T., & Farrow, J. (1996). Changes in initial teacher training: Pupils’ perceptions of the 
effectiveness of school-based mentoring over time. Educational Studies, 22, 99–110. 



 
 

 

 KWASU International Journal of Education (KIJE) Vol. 4 Number 1, March 2022 
 

KWASU International Journal of Education 2022. All Rights Reserved. Website: https://www.kije.com.ng  
 

241 
 
 

Kim, J. (2017). Transforming music education for the next generation: Planting ‘Four Cs’ 
through children’s song. International Journal of Early Childhood, 49(2), 181–193.  

Konca, A. S., Ozel, E., & Zelyurt, H. (2016). Attitudes of preschool teachers towards using 
information and communication technologies (ICT). International Journal of Research 
in Education and Science (IJRES), 2(1), 10–15.  

Learning and Teaching Online During Covid-19: Experiences of Pupil Teachers in an Early 
Childhood Education Practicum. https://link.springer.com/article/10.1007/s13158-020-
00272-6  

Learning Portal (2021) Effective and appropriate pedagogy.  
https://learningportal.iiep.unesco.org/en/issue-briefs/improve-learning/teachers-

and-pedagogy/effective-and-appropriate-pedagogy  
Lindahl, M. G., & Folkesson, A. M. (2012). ICT in preschool: Friend or foe? The significance 

of norms in a changing practice. International Journal of Early Years Education, 20(4), 
422– 436.  

Maldonado-Carreño, C. & Votruba-Drzal, E. (2011). Teacher–child relationships and the 
development of academic and behavioral skills during elementary school: A within- and 
between-child analysis. Child Development, 82, 601-616.  

Manches, A., & Plowman, L. (2017). Computing education in children’s early years: A call for 
debate. British Journal of Educational Technology, 48(1), 191–201.  

Massey, S. L. (2004). Teacher-child conversation in the preschool classroom. Early Childhood 
Education Journal, 31, 227–31. Melhuish, E. & Petrogiannis, K. (2006). Introducing 
international perspectives on early childhood care and education. In: Melhuish, E. & 
Petrogiannis, K. (eds.) Early childhood care and education international perspectives. 
New York, NY: Routledge.  

McPake, J., Plowman, L., & Stephen, C. (2013). Preschool children creating and 
communicating with digital technologies in the home. British Journal of Educational 
Technology, 44(3), 421–431.  

Moore, J. L., Dickson-Deane, C., & Galyen, K. (2011). E-Learning, online learning, and 
distance learning environments: Are they the same? The Internet and Higher Education, 
14(2), 129–135.  

National Association for the Education of Young Children (NAEYC). (2009). 
NAEYC standards for early childhood professional preparation, position  

statement.https://www.naeyc.org/files/naeyc/file/positions/ProfPrepStandards09.pdf. National 
Association for the Education of Young Children (NAEYC). (2012). Technology and Interactive 

Media as Tools in Early Childhood Programs Serving Children from Birth Through Age 8. 
Washington DC.https://www.naeyc.org/sites/default/files/globally-  

shared/downloads/PDFs/resources/topics/PS_technology_WEB.pdf  
O’sullivan, M. (2004). The reconceptualization of learner-centred approaches: A Namibian case 

study. International Journal of Educational Development, 24, 585–602.  
Paris, C. & Combs, B. (2006). Lived meanings: What teachers mean when they say they are learner 

centered. Teachers and Teaching: Theory and Practice, 12, 571-592. Position Paper(2006), 
National Focus Group on Early Childhood Education, NCERT, New Delhi. 



 
 
 

 

 

 KWASU International Journal of Education (KIJE) Vol. 4 Number 1, March 2022 
 

KWASU International Journal of Education 2022. All Rights Reserved. Website: https://www.kije.com.ng  
 

242 
 
 

UNESCO, Paris. 2003. Early Childhood Care and Education in E-9 Countries: Status 
and Outlook.Prepared for the Fifth E-9 Ministerial Meeting. UNESCO. 2007. Education 
for Sustainable Development. Retrieved 18 June 2007.  

Plowman,L., & McPake, J. (2013). Seven myths about young children and technology. 
Childhood Education, 89(1), 27–33.  

Plowman, L., Stevenson, O., McPake, J., Stephen, C., & Adey, C. (2011). Parents, preschoolers 
and learning with technology at home: some implications for policy. Journal of 
Computer Assisted learning, 27, 361–371.  

Routledge. Department of EE &MHRD. (2004). Report of the Committee on Early Childhood 
Education. Dewey, J. (2004). Democracy and education: An introduction to the 
philosophy of education, Delhi, Aakar Books.  

Schroeder, V. M., & Kelley, M. L. (2010). Family environment and parent-child relationships as 
related to executive functioning in children. Early Child Development and Care, 180(1), 
1285–1298.  

Singh, V., & Thurman, A. (2019). How many ways can we define online learning? A systematic 
literature review of definitions of online learning (1988–2018). American Journal of 
Distance Education, 33(4), 289–306.  

Stephanie (2015) Pedagogy in early childhood education and care (ECEC): an international 
comparative study of approaches and policies. 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment 
_data/file/445817/RB400_- 
_Early_years_pedagogy_and_policy_an_international_study.pdf  
Stephanie W., Ineke L., Miho T. (2015) Pedagogy in early childhood education and care 

(ECEC): an  international  comparative  study  of  approaches  and  policies  Research  brief. 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attach 
ment_data/file/445817/RB400_- 
_Early_years_pedagogy_and_policy_an_international_study.pdf  

Stephen, C., & Plowman, L. (2008). Enhancing learning with information and communication 
technologies in pre-school. Early Child Development and Care, 178(6), 637–654.  

Watts, L. (2016). Synchronous and asynchronous communication in distance learning: A review 
of the literature. Quarterly Review of Distance Education, 17(1), 23–32.  

Wedenoja, L. (2020). What to expect when you weren’t expecting online classes. Rockefeller 
Institute of Government. https://rockinst.org/blog/what-to-expect-when-you-werent-
expecting-online-classes/  

Wetzel, K., Wilhelm, L., & Williams, M. K. (2004). The introductory technology course: A tool 
for technology integration. Contemporary Issues in Technology and Teacher Education, 
3, 453–465.  

Yildiz, E. P., & İşman, A. (2016). Quality content in distance education. Universal Journal of 
Educational Research, 4(12), 2857–2862.  

Yilmaz, A. B. (2019). Distance and face-to-face pupils’ perceptions towards distance education: 
A  comparative  metaphorical  study. Turkish  Online  Journal  of  Distance  Education- 
TOJDE, 20(1), 1302–6488.https://files.eric.ed.gov/fulltext/EJ1201959.pdf. 



 
 

 

 KWASU International Journal of Education (KIJE) Vol. 4 Number 1, March 2022 
 

KWASU International Journal of Education 2022. All Rights Reserved. Website: https://www.kije.com.ng  
 

243 
 
 

Youn, M. H., Leon, J., & Lee, K. J. (2012). The influence of maternal employment on children’s 
learning growth and the role of parental involvement. Early Childhood Development 
and Care, 182(9), 1227–1246.  

Yurt, Ö., & Cevher-Kalburan, N. (2011). Early childhood teachers’ thoughts and practices about 
the use of computers in early childhood education. Procedia Computer Science, 3, 
1562– 1570 


